Abstract-
The questionnaires were handed out to the students three times to find out whether LA could be cult ivated . The Pre-test and the Mid-test questionnaires were handed out before the mid-term and the end-term examination in the first term. The post-test questionnaires were handed out before the end-term examination in the second term. Each time after the questionnaires were g iven to the students, the students had an examination and the marks were collected.
The three examinations were the mid -term (Test 1), the final-term (Test 2) examinat ions in the first term and the final-term examination (Test 3) in the second term.
After collecting all the data needed, analysis was made accord ing to the test papers marks and the questionnaire results.
Teaching Methods and Activities
In the procedure of developing the learners into independent learners, the author used the teaching methods and activities stated in the fo llo wing 12 items in everyday English teaching. Emphasis was put on the shift of responsibilit ies, active learn ing, cooperative learning and the extended reading materials the learners should refer to l. Making a proper plan at the beginning of a new term.
Supervising its implement both by the teachers and the learners themselves. The supervising process would raise the learners' awareness that responsibility for learning rests with them.
2. Picking out some passages from the textbook and ask the students to act as teachers and teach the passages to the other students. Before teaching, the students must make good preparations including the content of the passages and explanations for so me language points in the text. So me students were really knowledgeable in some subjects and the others would be aroused by their excellent performance.
3. Giv ing so me questions to the students to think about before performing a certain task. For example, asking the students to guess what would be talked about in the listening material before p laying the tape. In this way, the students could learn mo re effectively because of this thinking while learning.
Motivating and activating their interest in learning.
To do this, the teachers should try to understand the students and get to know what their interest is.
Having an informal d iscussion and personal communicat ion with the students are easy to know more about the students.
5. Short perfo rmances before every class, including dialogues, short plays, introducing some good poems and essays are all co lorfu l and interesting ways of starting class. These activities would ensure that every student took part in the activity in English in class.
6. So metimes when a question was raised in class, the students could be asked to give correct answers, not the teachers. In this way, the teachers would find out how well the students had learned. At the same time, the other students could also be activated by the students who were able to answer the questions.
7. Asking the students to retell the text they have learned.
They could also act out some of the passages. Or maybe the students could choose some other topics they were interested in, such as things happened in everyday life and some fairy tales. 11. Encouraging the students, especially some top students to adjust the process and degree of difficu lty of their learning materials according to their own needs.
Asking the students to finish their homework by
12. Making it clear to the students that reading is a good way in English learn ing. Encouraging them to do some extra reading. Novels, magazines and newspapers can all help them to meet the requirement on reading.
By doing this, both the teacher and the students would change their attitudes towards the roles they played.
The teacher was no longer the center of the classroom teaching. Instead, the teacher was the mediator, facilitator, organizer, counselor, source of in formation and evaluator.
The teacher also gave feedbacks to the students' learning methods, strategies and achievements. The students were not passive receivers. They began to accept the idea of being the masters of their own learn ing and gradually took the responsibility of learn ing by themselves. They knew what they wanted to learn, what they didn't know. They made plans for their own learn ing, mon itored the carrying out of the plans, assessed and evaluated their learn ing. The learners used learning strategies taught by the teacher first purposely as a way to facilitate their learn ing and gradually the strategies became their potential ability in language learning. The learners changed from individual learners to co-operatives. (Table 6 ) and see if the result agrees with that in Table 3 and Table 4 . For the three different times, the questionnaire categories were named as Motivation 1, Motivation 2 and Motivation 3. Other categories were named in the same way.
Data Analysis

T-test was used to analyze the original marks (OM ) of the Experimental Class (EC) and the control Class (CC).
This test was used to find out whether there was an y difference between the two classes at the beginning of the experiment. The findings were the following: In Test 1, the observed t-value is 1.98, wh ich was significant because the observed significance level was 0.048 (p<0.05) and the observed t> the given t-value.
Besides, the mean of the EC 101.65> 95.66, the mean of the CC.
In Test 2, the observed t-value is 2.01, wh ich was significant because the observed significance level was 0.032 (p<0.05) and the observed t> the given t-value.
Besides, the mean o f the EC 97.81> 93.02, the mean o f the CC.
In Test 3, the observed t-value is 2.46, wh ich was significant because the observed significance level was 0.01 (p <0.05) and the observed t> the given t-value.
Besides, the mean o f the EC 101.65> 100.02, the mean of the CC.
Then it is safe to draw the conclusion that there was significant difference between the two classes in the Test 1, Test 2 and Test 3.
Independent-Sample Test was used to find out after one-year-training on LA whether the students in EC had got Table 5 , Table 6 and Table 7 . Fro m Table 6 , when co mparing the EC with the CC, the author found that for most of the categories, the means are smaller in the EC than in the CC (The smaller the statistics are, the better the students employ the training strategies). But the means fo r Co mmun icative Strategies 1, 2 and 3 in the EC are all larger than those in the CC and the Std. Deviation are all smaller. Fro m this we can draw the conclusion that the students in the EC didn't do well in emp loying the Commun icative Strategies, although they did well in the training of the other categories. That is to say, the students in the EC didn't like to communicate with others and used English as a tool both in class and after class (see Appendix 1, 2, 25, and 26) . This is a field we should pay more attention to. When we refer to the means of Pre-test, Mid-test and Post-test 
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Findings
Fro m the above analysis, we can see that after being trained for learn ing strategies to get the ability to learn autonomously, the students in the EC made some progress in their English learning. The students could be trained to learn autonomously and the cultivation of LA benefited the students' English learning. So our alternative hypothesis is correct but the null hypothesis is wrong. being oriented towards the development of commun icative competence and that they must, therefore, involve interactions among learners. Learning strategies must both help learners to participate in commun ication and to build up their language system. This study has in some degree reached the goal of helping the learners to learn to learn, but has not been successful in motivating the learners to participating in communication.
III. CONCLUSION
My thesis is only a preliminary study of learner autonomy, wh ich is a comparatively new field of interest in applied linguistics. It attempts to promote autonomy in
Chinese university students in the study of a foreign language. Fro m above experiment, we can see that after being trained for learn ing strategies to get the ability to learn autonomously, the students in the EC made some progress in their English learn ing. The students could be trained to learn autonomously and the cultivation of LA benefited the students' English learning. With the maturing of learner train ing program in China, students will take more responsibility for their learning and enter into learning more purposely and effectively.
In a word, we should have a full understanding of the superiority of learner autonomy, exp lore its potential as much as possible and make it serve as the catalyst in foreign language teaching and learning.
Appendi x Questionnaire on Learner Autonomy
Dear students, I am doing some research on learner autonomy in modern languages learning and teaching. I would appreciate your cooperation with this questionnaire. The informat ion given here will not be disclosed to any third party. The follo wing questions are to know the students' related situations. Each of these items is followed by five alternatives on a 5-point Likert scale ranging from 1(strongly agree) to 5 (strongly disagree). Please answer them as honestly as possible.
Thank you for your cooperation. strongly agree no view strongly disagree
